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DUQUESNE UNIVERSITY DEPARTMENT OF OCCUPATIONAL THERAPY
PROFESSIONAL PHASE STUDENT HANDBOOK

HANDBOOK ACKNOWLEDGMENT AGREEMENT

All occupational therapy students entering the professional & advanced professional phase of the program are
expected to READ and UNDERSTAND the information and policies contained in this manual and to ABIDE by the
policies defined therein.

Students are expected to sign this Acknowledgment Page indicating their understanding and acceptance of these
policies. This signed copy is to be returned to Melissa Blake, 234 Rangos.

The provisions of the Department of Occupational Therapy Professional Phase Student Handbook are congruent
with the provisions of the RSHS Student Handbook which state “As the educational process from admission through
graduation requires continuing review and appropriate approval by University officials, the provisions of this
handbook are to be considered directive in character”. Information contained in this handbook is accurate and
effective as of Fall 2024. The University and School, therefore, reserve the right to change requirements and
regulations contained herein, as well as fees, tuition, room and board, and to determine whether an individual has
satisfactorily met the requirements for admission or graduation. Once enrolled, students should consult on a
regular basis with their Student Success Coach and Faculty Mentor for specific information regarding academic
policies pertaining to their respective program.

l, , have read and understand the Policies/Processes as outlined in this
manual. | agree to follow and take responsibility for my actions as outlined in this manual. If | choose to take other
courses of action than those outlined, | will accept full responsibility for any consequences as a result of those
actions in accordance with Department, school and University Policy. | acknowledge that | have downloaded a
copy of this manual for my reference throughout the curriculum. This confirms that | have read and fully
understand the Duquesne University Department of Occupational Therapy Professional Phase Handbook.

If you have any questions concerning the concepts of this manual please speak with your faculty mentor
prior to signing this form.

IMPORTANT NOTE: The material contained herein is subject to change from time to time and this publication
cannot be considered an agreement or contract between individual students and the School. The Department of
Occupational Therapy reserves the right to alter or amend the terms, conditions, and requirements herein, and to
eliminate courses as necessary.

Occupational Therapy Student Signature Date
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This person-occupation-environment interaction is essential to an individual’s ability to effectively engage in meaningful,
purposeful occupations throughout their life.

A deeper understanding of the interplay between the person, occupations, and their environments is gained by
considering important related concepts such as quality of life, meaningful productivity, independent living, full
participation, social and occupational justice, multiculturalism, and healthy lifestyles (AOTA, 2017a). In our
programs, faculty foster a learning environment that is occupation-centered and believe that student learning
occurs through doing (AOTA, 2018). Developing practice scholars is another guiding component of the program
mission and occupational therapy curriculum.

Practice Scholarship

The role, ‘practice-scholar, was coined by our faculty in 1999 to mirror the role, ‘teacher-scholar, used on our
campus to reflect performance expectations including the expected balance of teaching and research. A practice-
scholar embeds research in their everyday practice to answer central questions and/or provide evidence unique to
their practice setting. Thus, developing practice scholars is another guiding component of our program philosophy
and overall curriculum design. Practice scholars have established the requisite habits to use and create evidence that
supports occupation and evidence-based practice (Crist et al., 2005). The scholarship of practice is a constant
consideration in curricular design, scholarship agenda, community- university partnership, community engaged
learning (CEL), strategic plan, and program evaluation. Students in our program are consistently challenged to
recognize that scholarship is an essential element in their success as leaders and practice scholars (AOTA, 2022;
Townsend et al. 2011). To that end, the Duquesne University program generates consistent opportunities for students
to critically reflect on their practice and to embed scholarship activities in their everyday practice. Students learn and
practice knowledge, skills, attitudes and habits that allow them to assume leadership roles as practitioners, research
collaborators, and advocates. Our emphasis on practice scholarship challenges students to intentionally link
occupational therapy theory and practice and to ensure that the best available evidence guides their practice.

Our program philosophy is consistent with the mission of the University and the RSHS. As practice scholars, we
expect our graduates to demonstrate the requisite knowledge, skills, attitudes and habits to use and create evidence
to support their practice, to facilitate socially just change as engaged leaders and scholars, and to think critically and
creatively as practice innovators. Graduates of our occupational therapy programs will be able to act responsibly,
reasonably, morally, and ethically in their decisions related to personal lifestyle, occupational therapy, leadership, and
citizenship within their local, national and world communities. The practice-scholar mission is an intentional
approach to realizing Vision 2025 established by AOTA (2017b), which challenges the profession of occupational
therapy to “inform, educate and activate occupational therapy practitioners to be agents of change to foster
excellence in practice (n.p).

Program Philosophy of Teaching and Learning

Aligned with AOTA (2018), three pedagogical approaches serve as the foundation for the department’s
philosophy and curriculum design: engaged learning, transformative learning and professional identity
formation.

Engaged learning or ‘civic learning in the natural context’ actively integrates three types of thinking: critical thinking
—to compare, analyze and evaluate; creative thinking —to design new forms, styles or programs, interpret old work
into new ways of doing; and practical/applied thinking — to learn how to answer questions, make decisions and solve
problems (Fink, 2003). The faculty implement engaged learning activities to nurture student’s problem-solving
capacities during real life situations to fully develop these three ways of thinking. The primary outcome from engaged
learning is to create individuals capable of making significant ethical and value- laden contributions to the community,
practice and professional knowledge (Jones et al., 1994).

Transformational learning is a process of being changed by what one learns in some meaningful way. Assumptions,
beliefs, values and differing views are questioned while always seeking to verify reasoning. Critical reflection on one’s
experiences leads to a transformed perspective, which is more inclusive, discriminating and integrative than prior
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organized into six major curricular threads that reflect the “pillars” of our curriculum design. Each of these
Curricular threads are expanded upon below.

Practice Foundations

Person-Occupation-Environment Interaction and Performance Across the Life-Span

Health Care Delivery Systems and Equitable Population-Focused Services

Practice-Scholarship

Community Engaged Learning, Fieldwork Education and Doctoral Capstone Experience

Servant Leadership, Advocacy and Occupational Justice

AN o e

Thread # 1 Practice Foundations: The curriculum is designed to provide students with a strong foundation across
three key areas 1) human science, 2) professional knowledge, and 3) professional skills. For example, students
complete rigorous coursework in anatomy, neuroanatomy, kinesiology and clinical conditions to support their
understanding of human engagement and the impact of function and dysfunction on human occupation. In order to
introduce students to the profession’s knowledge, they explore the history and current structure, organization and
vision of the profession. Students are also introduced to occupational science concepts and learn to view the human
developmental continuum through an occupational lens. Finally, students are introduced to key professional skills
including group and interpersonal dynamics, activity analysis, professional information literacy and occupational
performance evaluation.

Thread # 2 Person-Occupation-Environment Interaction and Performance Across the Life-Span:

A guiding component of the Department of Occupational Therapy's curriculum philosophy is that occupational
performance is developed and enhanced by treating the "whole person" and attending to physical, psychological,
social and cultural issues as influenced by the environment. Our students are trained to recognize occupation as the
critical link between the person and their environment and to appreciate the impact of personal (e.g., spiritual,
cultural, physical) and environmental (e.g., social, physical, political) influences on occupational function and
performance. Our consistent focus on person-environment interaction as the dynamic process whereby an individual
has the potential to influence their environment, and vice versa through the use of occupation and engagement in
occupational roles is integrated throughout the curriculum. This focus on occupation and occupational performance
as an integrated and consistent theme in the curriculum ensures the graduates develop the capacity to critically
examine the occupations people perform and enables them to use occupation as the medium to assist people to live
their lives to the fullest extent possible. Occupational science, occupation-based practice models for related
occupational performance and the remediation, compensation and adaptation of occupational performance are
applied. Foundational client factor-oriented coursework is transformed into exploring the client’s performance skills
and activity demands found in addressing areas of occupation. The information is organized into biomechanical,
psychological, neuromotor, sensory, cognitive and perceptual processes which are addressed in a life- span
perspective. Students learn specific approaches to addressing problems in performing occupations within various
contexts. Community engaged learning, fieldwork education and the doctoral capstone experience provide
opportunities for students to apply this academic knowledge, skills and attitudes in various context and to build the
clinical competencies required of an entry-level practitioner.

Thread # 3 Health Care Delivery Systems and Equitable Population-Focused Services: The person- occupation-
environment is isolated if curriculum content is too heavily weighted toward client-factors and performance skills.
Equally important, occupational therapy practitioners must be skilled to recognize and address professional, social,
cultural, political, legislative, and economic factors influencing and even directing certain occupational performance
options and occupational therapy service delivery. Reflecting on the environment and context, both local and global,
as significant influences on individual occupations including choices and options begins early in the curriculum and is
reinforced repeatedly. The impact of contextual and environmental factors of practice and service delivery systems
becomes a more defined focus as students move through the curriculum and increasingly participate in community
engaged learning and Level | and Level Il Fieldwork offers students the opportunities to refocus on factors impacting
health care delivery systems from increasingly informed perspectives. Learning events later in our curriculum such as
group and individual grant writing projects, community and program needs assessments, and the doctoral capstone
are designed to support students’ abilities to integrate contemporary social, economic, political, geographic, and




demographic factors that impact health care policies and advocate for occupational therapy services that address
identified individual and population-based needs

Thread # 4 Practice Scholarship: Our practice scholarship initiative began over 20 years ago and reflects an intentional
approach to socialize Duquesne University graduates with a personal and professional identity that prioritizes and
advocates for a scholarly approach to practice and which equips them with the knowledge and skill sets to produce
scholarly products that enhance the practice of occupational therapy. Our scholarship sequence begins early in the
curriculum when students learn to access, interpret and critique occupational therapy and related literature. An
expectation to apply research literature in clinical decision-making is a consistent component of every intervention-
focused course. Students continue to build on practice scholarship knowledge and skills as they study research
processes, including project design and data analysis procedures in courses that emphasize quantitative and
qualitative approaches to measurement. Many students embark on supervised research projects with a faculty
mentor before they earn their baccalaureate degree and all students design and implement small scale studies in
their research courses and more focused projects in their doctoral capstone.

Thread # 5 Community Engaged Learning, Fieldwork Education and Doctoral Capstone Experience: Learning by
doing is a central value of occupational therapy. Community engaged learning is a core component of engaged and
transformative learning and is integrated in the pre-professional and professional phases of the curriculum. For
example, in pre-professional coursework, students may hone their ability to describe occupational therapy by creating
occupational therapy video commercials and apply activity analysis principles by creating adaptive equipment for
individuals who require adaptations to complete a meaningful occupation. In the professional phase students learn to
administer evaluations by administering them with clinical and non- clinical populations and learn the varied group
leadership roles by designing and implementing groups with appropriate populations within the local community.
Fieldwork and the doctoral capstone experience extend this learning by doing to an even fuller and more skilled
extent. Level | Fieldwork is integral to our program’s curriculum design and integrated into our two clinical reasoning
courses and a psychosocial intervention course. A two-semester role emerging community-based Level | FW sequence
provides opportunities to learn more advanced needs assessment and program development. Level Il Fieldwork
provides students with advanced opportunities to integrate theory and skills learned in the classroom within the
clinical and community settings. Site-specific assighments and reflective online assignments ensure congruence of the
fieldwork experience with their academic preparation. The advanced professional phase of the curriculum includes a
14-week doctoral capstone experience where students develop in-depth knowledge in a focused area of study that
are integral to acquiring deeper-practice scholar competencies as reflected in the program’s curriculum design. The
doctoral capstone experience and project directly connect occupational therapy practice with scholarship via the
creation, implementation & evaluation of culminating projects. These continuous, sustained and in-depth hands-on
learning experiences are continuous, graded, and varied in depth and breadth and reflect our commitment to provide
multiple avenues for students to practice the professional values, clinical reasoning, professional performance skills
and application of professional knowledge consistent with the curriculum framework of our program.

Thread # 6 Servant Leadership, Advocacy, and Occupational Justice: A focus on servant leadership is a constant focus
within our university and our curriculum places a heavy emphasis on leadership, specialty roles, and innovation and
entrepreneurship focused on creating occupational therapy roles where none may currently exist or are emerging.
The leadership course sequence exposes students to various leadership theories and roles in occupational therapy.
Students engage in self-assessment to explore their own leadership style and design leadership development plans to
guide their leadership trajectory from fieldwork to post-graduation. In later leadership courses, students build upon
their leadership knowledge and apply advanced theories of advocacy and ethics in healthcare in relation to current
and future practice setting to develop advanced skills in advocacy and engaged citizenry. Local, national, and global
health issues will be examined through an occupational justice framework in the context of social, cultural, genetic,
economic, gender, and health-system influences on health and health policy As students complete their Level I
Fieldwork experiences, they also participate in online, seminar courses focused on synthesizing their experiences from
fieldwork in relation to curriculum objectives, sharing their experience from fieldwork with peers and practitioners
and considering specialty and other roles beyond a generalist. Students create and disseminate evidenced-based,
interactive educational sessions that are made available to local professionals, representing alumni, fieldwork
educators and practitioners who are seeking accessible, quality professional development. An overview of how the
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