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DUQUESNE UNIVERSITY DEPARTMENT OF OCCUPATIONAL THERAPY 
PROFESSIONAL PHASE STUDENT HANDBOOK

HANDBOOK ACKNOWLEDGMENT AGREEMENT

All occupational therapy students entering the professional & advanced professional phase of the program are 
expected to READ and UNDERSTAND the information and policies contained in this manual and to ABIDE by the 
policies defined therein.

Students are expected to sign this Acknowledgment Page indicating their understanding and acceptance of these 
policies. This signed copy is to be returned to Melissa Blake, 234 Rangos.

The provisions of the Department of Occupational Therapy Professional Phase Student Handbook are congruent 
with the provisions of the RSHS Student Handbook which state "As the educational process from admission through 
graduation requires continuing review and appropriate approval by University officials, the provisions of this 
handbook are to be considered directive in character". Information contained in this handbook is accurate and 
effective as of Fall 2024. The University and School, therefore, reserve the right to change requirements and 
regulations contained herein, as well as fees, tuition, room and board, and to determine whether an individual has 
satisfactorily met the requirements for admission or graduation. Once enrolled, students should consult on a 
regular basis with their Student Success Coach and Faculty Mentor for specific information regarding academic 
policies pertaining to their respective program.

I,, have read and understand the Policies/Processes as outlined in this 
manual. I agree to follow and take responsibility for my actions as outlined in this manual. If I choose to take other 
courses of action than those outlined, I will accept full responsibility for any consequences as a result of those 
actions in accordance with Department, school and University Policy. I acknowledge that I have downloaded a 
copy of this manual for my reference throughout the curriculum. This confirms that I have read and fully 
understand the Duquesne University Department of Occupational Therapy Professional Phase Handbook.

If you have any questions concerning the concepts of this manual please speak with your faculty mentor 
prior to signing this form.

IMPORTANT NOTE: The material contained herein is subject to change from time to time and this publication 
cannot be considered an agreement or contract between individual students and the School. The Department of 
Occupational Therapy reserves the right to alter or amend the terms, conditions, and requirements herein, and to 
eliminate courses as necessary.

Occupational Therapy Student Signature Date



PURPOSE OF THE HANDBOOK

The purpose of this handbook is to assist you in becoming acquainted with expectations, standards, organization 
and regulations of the Department of Occupational Therapy in the John G. Rangos, Sr. School of Health Sciences at 
Duquesne University. You are expected to read it and be familiar with its contents, and should keep it ready for 
reference at all times. It should be used in conjunction with the Rangos School of Health Sciences Academic Student 
Handbook, the Duquesne University Student Handbook and the Fieldwork & Doctoral Capstone Experience Manual. 
These three handbooks should be helpful in answering many of your questions and assisting you to responsibly 
manage your professional education experience.

GENERAL INFORMATION

History of the Department of Occupational Therapy

The occupational therapy founding program director. Dr. Patricia Crist, began working on the curriculum in January 
1992. Four faculty members joined the program during the fall semester of that same year. The first freshmen were 
admitted to the occupational therapy program in September of 1991. Thirty-one students began their first year of 
professional education in August of 1992. That same group successfully completed the program and became the 
first graduates of Duquesne occupational therapy program in December 1994. Duquesne University was one of the 
first freshman-entry Masters program in the country.

In 1999 - 2000, the Department of Occupational Therapy faculty recognized that an innovative opportunity existed 
to partner with occupational therapy practitioners to enhance our teaching, research and service activities through 
addressing real life needs and problems within underserved and/or marginalized populations. Faculty, students and 
the community could benefit from collaborations that met existing needs of all participants. With the turn of the 
new millennium, the faculty in the Department of Occupational Therapy at Duquesne University engaged in the 
singular goal to create an innovative, dynamic educational program in occupational therapy that provided our 
students and the profession a unique perspective on the professional development of future occupational therapy 
practitioners. Building upon our faculty expertise, our unique university, community and service delivery contexts, 
the emerging opportunities within the profession and, most importantly, the philosophy, values and knowledge 
foundational to occupational therapy, the faculty determined that we could mobilize our environmental 
opportunities with faculty strengths and desire to make a significant contribution to the profession. The faculty 
made a conscious commitment to the scholarship of practice and scholarship of learning to support the evolution 
of a new cadre of occupational therapy practitioners called practice-scholars. Thus, the Practice- Scholar Initiative 
was created where faculty partnered with practitioners who were interested in engaging proactively in the 
scholarship of their everyday practice. The goal of this Practice-Scholar Initiative is to develop a cadre of 
practitioners actively engaged in creating evidence and outcome studies that respond to questions arising from 
their practice. Throughout the tenure of the Department of Occupational Therapy, maximum accreditation has 
been granted by ACOTE.

In 2015, the Department of Occupational Therapy began the process of developing a new curriculum for the entry­
level occupational therapy doctorate (OTD), which would update the branding of the Department of Occupational 
Therapy at Duquesne University to be one of the few programs in Pennsylvania and the North Eastern United States 
that would offer both entry-level occupational therapy degrees

In 2016, the Department of Occupational Therapy at Duquesne University completed self-studies and onsite visits 
for the initial accreditation of the OTD program and the re-accreditation for the MSOT program. On August 7, 2016 
the Accreditation Council for Occupational Therapy Education (ACOTE) of the American Occupational Therapy 
Association (AOTA) accredited our ОТ programs for the maximum accreditation periods for both programs. Our 
doctoral program received maximum re-accreditation on December 1, 2023 and our MSOT program is up for 
re-accreditation in the 2025/2026 cycle.
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The philosophical core of our program is influenced by our institutional context; specifically by our identity as a 
Catholic University in the Spiritan tradition. As a Catholic Spiritan University the Spiritan Charism and principles of 
Catholic Social Teaching affects our teaching, research and service. The core of Catholic social teaching and the 
Spiritan mission is a focus on the integral liberation of people, action for justice and peace, and participation in 
development (Spiritan Rule of Life of 1840). The Spiritan perspective meshes well with occupational therapy's 
professional values for person-centered practice, enablement, empowerment and participation. The philosophical 
foundation of our curriculum addresses the call for occupational therapy to fully embrace our moral responsibility 
to address significant social injustices that exist in our communities and to collaborate with communities to address 
their needs (Kronenberg et al., 2005).

Mission

University Mission Statement
Duquesne University of the Holy Spirit is a Catholic University, founded by members of the Congregation of the Holy 
Spirit, the Spiritans, and sustained through a partnership of laity and religious. Duquesne University serves God by 
serving students through commitment to excellence in liberal and professional education, profound concern for 
moral and spiritual values, maintaining an ecumenical atmosphere open to diversity, and service to the Church, the 
community, the nation, and the world.

University Diversity Statement
In accordance with the mission statement of Duquesne University, we serve God by serving students through the maintenance 
of an ecumenical atmosphere embracing diversity and inclusion. Guided by the Congregation of the Holy Spirit and its members 
in over 60 countries, and consistent with our Catholic tradition, our commitment to inclusive excellence encompasses every 
aspect of personhood - including age, citizenship, disability, ethnicity, gender, race, religion, veteran status and sexual 
orientation. This commitment is the responsibility of every member of the Duquesne University community. On our campus and 
in all our efforts, broad ecumenism is both a response to the contemporary world and a timeless striving for the liberation of 
humanity from everything that offends dignity and freedom. In this way we advance the Reign of God in response to the Holy 
Spirit who gives life.

Rangos School of Health Sciences Mission

The Rangos School of Health Sciences faculty will educate ethical healthcare professionals to engage and serve 
diverse local and global communities to advance person-centered healthcare. In the spirit of Duquesne University, 
moral, ethical and spiritual values support the scientific and philosophical underpinnings of all Rangos School of 
Health Sciences curricula. Students will be provided with opportunities and experiences to foster the development 
of comprehensive knowledge for practice in health care, education, and other professional settings. This knowledge 
will support advanced graduate education and scholarship. Graduates from the Rangos School of Health Sciences 
will be culturally-competent health science professionals who demonstrate competence, leadership, expertise, and 
a profound moral/ethical respect for their patients/clients, professional colleagues, and the general public.

Occupational Therapy Department Mission
Inspire occupational therapy practice scholars that serve, question, and lead.
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Occupational Therapy Diversity, Equity, Inclusion Statement

Department of Occupational Therapy's Commitment to Enhancing Diversity, Equity, and Inclusion, drafted and approved August 2024.

Our Department of Occupational Therapy acknowledges the tremendous impact that systemic forms of racism, oppression, 
and ableism have had on our students and the clients we support, especially among those who hold minoritized identities. 
We also understand that large organizations (e.g., universities, and hospitals), at times, perpetuate systemic racism and 
ableism. Additionally, we recognize that each person has had a unique life trajectory and that a lack of financial resources, 
social support, and health care places some of our students at a greater disadvantage when accessing and managing their 
higher education. Therefore, our Department of Occupational Therapy is committed to welcoming and supporting a student 
body that is inclusive of diverse perspectives and represents a full spectrum of race, ethnicity, gender, sexual orientation, 
religion, disability status, and neurodiversity.

To live out our Spiritan mission of walking with and uplifting those who've been marginalized, our occupational therapy 
faculty and staff actively take steps to enact policies to increase holistic admissions and inclusion on our campus to ensure 
students have a high-quality academic journey in a space where students feel a sense of belonging. We provide all students 
with student-centered mentorship and access to a range of academic, professional, financial, social, spiritual, personal health, 
and wellbeing supports. We work diligently to provide an environment that fosters student success in all university spaces, 
especially during their community and clinical fieldwork experiences. We also believe our students are a part of finding 
solutions to racism and ableism in their occupational therapy practice and provide them with the needed knowledge and 
skills to be advocates for all clients. By making these efforts, we hope to create a profession that is representative of the 
diversity we see in our global communities.

Accreditation
ACOTE accredited our MSOT program for the maximum re-accreditation period on August 5, 2016 and our OTD 
program for the maximum re-accreditation period on December 1, 2023. Information regarding the accreditation of 
Duquesne University's ОТ programs can be obtained by contacting the American Council for Occupational Therapy 
Education (ACOTE).Duquesne University's occupational therapy programs have consistently received accreditation 
for the maximum time periods. Information regarding the accreditation of this program can be obtained through 
the Accreditation Council for Occupational Therapy Education (ACOTE) of the American Occupational Therapy 
Association (AOTA) located at 7501 Wisconsin Avenue, Suite 510 E, Bethesda, MD 20814.. ACOTE's telephone 
number, c/o AOTA is (301)-652-AOTA, and its web address is www.acoteonline.org

Occupational Therapy Program Philosophy

The Department of Occupational Therapy holds sacred its fundamental obligations to serve God by serving students 
and to at animate the Spiritan Charism of Duquesne University, which call us to educate students who have a 
profound concern for moral and spiritual values, a hospitality to diversity and inclusion, and a commitment to service 
to the community, the nation and the world. The Spiritan Charism is consistent with and complements the 
philosophies, code of ethics, and standards of the occupational therapy profession (American Occupational Therapy 
Association [AOTA], 2017ab, 2020).

As a profession, occupational therapists have come to understand that occupation is a critical dimension of 
human existence. As stated by the AOTA (2017a) Commission on Education

"occupational therapy is based on the belief that occupations are fundamental to health promotion and 
wellness, remediation or restoration, health maintenance, disease and injury prevention, and compensation 
and adaptation. The use of occupation to promote individual, family, community, and population health is the 
core of occupational therapy practice, education, research, and advocacy" (p. 1).

Engaging in occupation is a sophisticated, dynamic and active process that includes concepts of doing, being,becoming and 
belonging (Hitch et al., 2014; Wilcock, 1999). Throughout the lifespan, humans engage in occupations in a variety of contexts.

http://www.acoteonline.org/
http://www.acoteonline.org
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This person-occupation-environment interaction is essential to an individual's ability to effectively engage in meaningful, 
purposeful occupations throughout their life.

A deeper understanding of the interplay between the person, occupations, and their environments is gained by 
considering important related concepts such as quality of life, meaningful productivity, independent living, full 
participation, social and occupational justice, multiculturalism, and healthy lifestyles (AOTA, 2017a). In our 
programs, faculty foster a learning environment that is occupation-centered and believe that student learning 
occurs through doing (AOTA, 2018). Developing practice scholars is another guiding component of the program 
mission and occupational therapy curriculum.

Practice Scholarship

The role, 'practice-scholar,' was coined by our faculty in 1999 to mirror the role, 'teacher-scholar,' used on our 
campus to reflect performance expectations including the expected balance of teaching and research. A practice­
scholar embeds research in their everyday practice to answer central questions and/or provide evidence unique to 
their practice setting. Thus, developing practice scholars is another guiding component of our program philosophy 
and overall curriculum design. Practice scholars have established the requisite habits to use and create evidence that 
supports occupation and evidence-based practice (Crist et al., 2005). The scholarship of practice is a constant 
consideration in curricular design, scholarship agenda, community- university partnership, community engaged 
learning (CEL), strategic plan, and program evaluation. Students in our program are consistently challenged to 
recognize that scholarship is an essential element in their success as leaders and practice scholars (AOTA, 2022; 
Townsend et al. 2011). To that end, the Duquesne University program generates consistent opportunities for students 
to critically reflect on their practice and to embed scholarship activities in their everyday practice. Students learn and 
practice knowledge, skills, attitudes and habits that allow them to assume leadership roles as practitioners, research 
collaborators, and advocates. Our emphasis on practice scholarship challenges students to intentionally link 
occupational therapy theory and practice and to ensure that the best available evidence guides their practice.

Our program philosophy is consistent with the mission of the University and the RSHS. As practice scholars, we 
expect our graduates to demonstrate the requisite knowledge, skills, attitudes and habits to use and create evidence 
to support their practice, to facilitate socially just change as engaged leaders and scholars, and to think critically and 
creatively as practice innovators. Graduates of our occupational therapy programs will be able to act responsibly, 
reasonably, morally, and ethically in their decisions related to personal lifestyle, occupational therapy, leadership, and 
citizenship within their local, national and world communities. The practice-scholar mission is an intentional 
approach to realizing Vision 2025 established by AOTA (2017b), which challenges the profession of occupational 
therapy to "inform, educate and activate occupational therapy practitioners to be agents of change to foster 
excellence in practice (n.p).

Program Philosophy of Teaching and Learning
Aligned with AOTA (2018), three pedagogical approaches serve as the foundation for the department's 
philosophy and curriculum design: engaged learning, transformative learning and professional identity 
formation.

Enaaaed learnina or 'civic learning in the natural context' actively integrates three types of thinking: critical thinking 
-to compare, analyze and evaluate; creative thinking - to design new forms, styles or programs, interpret old work 
into new ways of doing; and practical/aDolied thinking - to learn how to answer questions, make decisions and solve 
problems (Fink, 2003). The faculty implement engaged learning activities to nurture student's problem-solving 
capacities during real life situations to fully develop these three ways of thinking. The primary outcome from engaged 
learning is to create individuals capable of making significant ethical and value- laden contributions to the community, 
practice and professional knowledge (Jones et al., 1994).

Transformational learnina is a process of being changed by what one learns in some meaningful way. Assumptions, 
beliefs, values and differing views are questioned while always seeking to verify reasoning. Critical reflection on one's 
experiences leads to a transformed perspective, which is more inclusive, discriminating and integrative than prior
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thinking (Mezirow, 2000). Reflecting the Spiritan traditions regarding Catholic social thought and our curriculum 
philosophy, learning activities are specifically crafted and integrated into the curriculum to assist students to 
transform (change, add to or integrate) prior ideas or learning with their current educational experience in the 
classroom and community into new, broader perspectives. These perspectives reflect attention to ethical leadership, 
social and occupational justice, and engaged citizenship. Through reflective instructional activities, guided 
experiential debriefing to promote discernment, and instituting mini-learning communities through class activities, 
the students are provided transformational learning across the curriculum. The primary outcome for transformative 
learning is to provide an experiential foundation for students to make more sophisticated choices based on a deeper 
understanding or perspective as the basis for their future actions.

Professional identity formation is a transformational process where one internalizes a profession's core values and 
beliefs. Professional development occurs through the transactional nature of both the individual and the community 
being shaped and transformed through experience with each other. Also called 'apprenticeships of professionalism', 
these transactional encounters transform individual professional formation, community context and related 
interpersonal engagement resulting in professional identity formation. Translated for occupational therapy, the 
Carnegie Foundation names three different foci that apprenticeships serve in professional identity formation; 1) 
intellectual, cognitive and analytic (helping to think like an occupational therapist); 2) skill acquisition, practice, 
clinical (fundamental skill acquisition for practice); and 3) roles, professional identity [the meaning of being an 
occupational therapist] (Hamilton, 2008). The values, ethics, and professional behaviors associated with being an 
occupational therapy practice scholar facilitate student identity formation throughout our curriculum. Specific to our 
department mission and vision our graduates are expected to develop and demonstrate actions that exemplify 
responsibility, civility, integrity, accountability, empathy and compassion. The primary outcome of professional 
identity formation is to create practice scholars who think, perform and conduct themselves like responsible 
professionals (Hamilton, 2008). A variety of interactive teaching methods are utilized including active learning 
approaches, self-reflection, interprofessional activities, community engaged learning, and experiential learning. 
Alongside structured faculty mentorship, students are expected to be intrinsically motivated acting as agents of their 
own learning and professional identity development through full engagement in the curriculum.

These core pedagogical approaches of the Department of Occupational Therapy guide key instructional 
practices throughout our curriculum. These include:

1. an intentional use of engaged, active learning educational pedagogies that embeds learning in context and 
seeks to establish opportunities for transformative learning experiences that promote critical thinking and 
reflection.

2. concentration on professional identity formation as a practice scholar with the values, ethics, and 
professional behaviors associated with being an occupational therapist.

3. a graded developmental approach to acquiring the knowledge, skills and attitudes to be a practice scholar who 
reflects on and engages in the scholarly application of occupationaltherapy and has a skill set to deliver 
person-centered, evidence-based occupational therapy.

4. a central focus on occupation, on humans as occupational beings, and on the complex processes by which 
people find meaning and health through the interactive person-environment process of ‘doing’ or 
engagement in occupations.

5. a comprehensive understanding of both personal factors and context or environmental influences on 
occupational performance and function in the areas of occupation.

The Department of Occupational Therapy designed a schematic using a "bridge" to illustrate the curriculum design, 
pedagogical approaches and curricular threads of our programs. See Figure 1. Our practice-scholar initiative and 
outcomes are demonstrating an energizing, leading force that bridges practice, education and research agendas.

https://duq.app.box.com/s/cz1see91yj63f2va0z1no6u0m2kuo2hs



