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DUQUESNE UNIVERSITY DEPARTMENT OF OCCUPATIONAL THERAPY
PROFESSIONAL PHASE STUDENT HANDBOOK

HANDBOOK ACKNOWLEDGMENT AGREEMENT

All occupational therapy students entering the professional & advanced professional phase of the program are
expected to READ and UNDERSTAND the information and policies contained in this manual and to ABIDE by the
policies defined therein.

Students are expected to sign this Acknowledgment Page indicating their understanding and acceptance of these
policies. This signed copy is to be returned to Melissa Blake, 234 Rangos.

The provisions of the Department of Occupational Therapy Professional Phase Student Handbook are congruent
with the provisions of the RSHS Student Handbook which state “As the educational process from admission through
graduation requires continuing review and appropriate approval by University officials, the provisions of this
handbook are to be considered directive in character”. Information contained in this handbook is accurate and
effective as of Fall 2024. The University and School, therefore, reserve the right to change requirements and
regulations contained herein, as well as fees, tuition, room and board, and to determine whether an individual has
satisfactorily met the requirements for admission or graduation. Once enrolled, students should consult on a
regular basis with their Student Success Coach and Faculty Mentor for specific information regarding academic
policies pertaining to their respective program.

l, , have read and understand the Policies/Processes as outlined in this
manual. | agree to follow and take responsibility for my actions as outlined in this manual. If | choose to take other
courses of action than those outlined, | will accept full responsibility for any consequences as a result of those
actions in accordance with Department, school and University Policy. | acknowledge that | have downloaded a
copy of this manual for my reference throughout the curriculum. This confirms that | have read and fully
understand the Duquesne University Department of Occupational Therapy Professional Phase Handbook.

If you have any questions concerning the concepts of this manual please speak with your faculty mentor
prior to signing this form.

IMPORTANT NOTE: The material contained herein is subject to change from time to time and this publication
cannot be considered an agreement or contract between individual students and the School. The Department of
Occupational Therapy reserves the right to alter or amend the terms, conditions, and requirements herein, and to
eliminate courses as necessary.

Occupational Therapy Student Signature Date
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This person-occupation-environment interaction is essential to an individual’s ability to effectively engage in meaningful,
purposeful occupations throughout their life.

A deeper understanding of the interplay between the person, occupations, and their environments is gained by
considering important related concepts such as quality of life, meaningful productivity, independent living, full
participation, social and occupational justice, multiculturalism, and healthy lifestyles (AOTA, 2017a). In our
programs, faculty foster a learning environment that is occupation-centered and believe that student learning
occurs through doing (AOTA, 2018). Developing practice scholars is another guiding component of the program
mission and occupational therapy curriculum.

Practice Scholarship

The role, ‘practice-scholar, was coined by our faculty in 1999 to mirror the role, ‘teacher-scholar, used on our
campus to reflect performance expectations including the expected balance of teaching and research. A practice-
scholar embeds research in their everyday practice to answer central questions and/or provide evidence unique to
their practice setting. Thus, developing practice scholars is another guiding component of our program philosophy
and overall curriculum design. Practice scholars have established the requisite habits to use and create evidence that
supports occupation and evidence-based practice (Crist et al., 2005). The scholarship of practice is a constant
consideration in curricular design, scholarship agenda, community- university partnership, community engaged
learning (CEL), strategic plan, and program evaluation. Students in our program are consistently challenged to
recognize that scholarship is an essential element in their success as leaders and practice scholars (AOTA, 2022;
Townsend et al. 2011). To that end, the Duquesne University program generates consistent opportunities for students
to critically reflect on their practice and to embed scholarship activities in their everyday practice. Students learn and
practice knowledge, skills, attitudes and habits that allow them to assume leadership roles as practitioners, research
collaborators, and advocates. Our emphasis on practice scholarship challenges students to intentionally link
occupational therapy theory and practice and to ensure that the best available evidence guides their practice.

Our program philosophy is consistent with the mission of the University and the RSHS. As practice scholars, we
expect our graduates to demonstrate the requisite knowledge, skills, attitudes and habits to use and create evidence
to support their practice, to facilitate socially just change as engaged leaders and scholars, and to think critically and
creatively as practice innovators. Graduates of our occupational therapy programs will be able to act responsibly,
reasonably, morally, and ethically in their decisions related to personal lifestyle, occupational therapy, leadership, and
citizenship within their local, national and world communities. The practice-scholar mission is an intentional
approach to realizing Vision 2025 established by AOTA (2017b), which challenges the profession of occupational
therapy to “inform, educate and activate occupational therapy practitioners to be agents of change to foster
excellence in practice (n.p).

Program Philosophy of Teaching and Learning

Aligned with AOTA (2018), three pedagogical approaches serve as the foundation for the department’s
philosophy and curriculum design: engaged learning, transformative learning and professional identity
formation.

Engaged learning or ‘civic learning in the natural context’ actively integrates three types of thinking: critical thinking
—to compare, analyze and evaluate; creative thinking —to design new forms, styles or programs, interpret old work
into new ways of doing; and practical/applied thinking — to learn how to answer questions, make decisions and solve
problems (Fink, 2003). The faculty implement engaged learning activities to nurture student’s problem-solving
capacities during real life situations to fully develop these three ways of thinking. The primary outcome from engaged
learning is to create individuals capable of making significant ethical and value- laden contributions to the community;,
practice and professional knowledge (Jones et al., 1994).

Transformational learning is a process of being changed by what one learns in some meaningful way. Assumptions,
beliefs, values and differing views are questioned while always seeking to verify reasoning. Critical reflection on one’s
experiences leads to a transformed perspective, which is more inclusive, discriminating and integrative than prior
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organized into six major curricular threads that reflect the “pillars” of our curriculum design. Each of these
Curricular threads are expanded upon below.

Practice Foundations

Person-Occupation-Environment Interaction and Performance Across the Life-Span

Health Care Delivery Systems and Equitable Population-Focused Services

Practice-Scholarship

Community Engaged Learning, Fieldwork Education and Doctoral Capstone Experience

Servant Leadership, Advocacy and Occupational Justice

AN o e

Thread # 1 Practice Foundations: The curriculum is designed to provide students with a strong foundation across
three key areas 1) human science, 2) professional knowledge, and 3) professional skills. For example, students
complete rigorous coursework in anatomy, neuroanatomy, kinesiology and clinical conditions to support their
understanding of human engagement and the impact of function and dysfunction on human occupation. In order to
introduce students to the profession’s knowledge, they explore the history and current structure, organization and
vision of the profession. Students are also introduced to occupational science concepts and learn to view the human
developmental continuum through an occupational lens. Finally, students are introduced to key professional skills
including group and interpersonal dynamics, activity analysis, professional information literacy and occupational
performance evaluation.

Thread # 2 Person-Occupation-Environment Interaction and Performance Across the Life-Span:

A guiding component of the Department of Occupational Therapy's curriculum philosophy is that occupational
performance is developed and enhanced by treating the "whole person" and attending to physical, psychological,
social and cultural issues as influenced by the environment. Our students are trained to recognize occupation as the
critical link between the person and their environment and to appreciate the impact of personal (e.g., spiritual,
cultural, physical) and environmental (e.g., social, physical, political) influences on occupational function and
performance. Our consistent focus on person-environment interaction as the dynamic process whereby an individual
has the potential to influence their environment, and vice versa through the use of occupation and engagement in
occupational roles is integrated throughout the curriculum. This focus on occupation and occupational performance
as an integrated and consistent theme in the curriculum ensures the graduates develop the capacity to critically
examine the occupations people perform and enables them to use occupation as the medium to assist people to live
their lives to the fullest extent possible. Occupational science, occupation-based practice models for related
occupational performance and the remediation, compensation and adaptation of occupational performance are
applied. Foundational client factor-oriented coursework is transformed into exploring the client’s performance skills
and activity demands found in addressing areas of occupation. The information is organized into biomechanical,
psychological, neuromotor, sensory, cognitive and perceptual processes which are addressed in a life- span
perspective. Students learn specific approaches to addressing problems in performing occupations within various
contexts. Community engaged learning, fieldwork education and the doctoral capstone experience provide
opportunities for students to apply this academic knowledge, skills and attitudes in various context and to build the
clinical competencies required of an entry-level practitioner.

Thread # 3 Health Care Delivery Systems and Equitable Population-Focused Services: The person- occupation-
environment is isolated if curriculum content is too heavily weighted toward client-factors and performance skills.
Equally important, occupational therapy practitioners must be skilled to recognize and address professional, social,
cultural, political, legislative, and economic factors influencing and even directing certain occupational performance
options and occupational therapy service delivery. Reflecting on the environment and context, both local and global,
as significant influences on individual occupations including choices and options begins early in the curriculum and is
reinforced repeatedly. The impact of contextual and environmental factors of practice and service delivery systems
becomes a more defined focus as students move through the curriculum and increasingly participate in community
engaged learning and Level | and Level Il Fieldwork offers students the opportunities to refocus on factors impacting
health care delivery systems from increasingly informed perspectives. Learning events later in our curriculum such as
group and individual grant writing projects, community and program needs assessments, and the doctoral capstone
are designed to support students’ abilities to integrate contemporary social, economic, political, geographic, and




demographic factors that impact health care policies and advocate for occupational therapy services that address
identified individual and population-based needs

Thread # 4 Practice Scholarship: Our practice scholarship initiative began over 20 years ago and reflects an intentional
approach to socialize Duquesne University graduates with a personal and professional identity that prioritizes and
advocates for a scholarly approach to practice and which equips them with the knowledge and skill sets to produce
scholarly products that enhance the practice of occupational therapy. Our scholarship sequence begins early in the
curriculum when students learn to access, interpret and critique occupational therapy and related literature. An
expectation to apply research literature in clinical decision-making is a consistent component of every intervention-
focused course. Students continue to build on practice scholarship knowledge and skills as they study research
processes, including project design and data analysis procedures in courses that emphasize quantitative and
qualitative approaches to measurement. Many students embark on supervised research projects with a faculty
mentor before they earn their baccalaureate degree and all students design and implement small scale studies in
their research courses and more focused projects in their doctoral capstone.

Thread # 5 Community Engaged Learning, Fieldwork Education and Doctoral Capstone Experience: Learning by
doing is a central value of occupational therapy. Community engaged learning is a core component of engaged and
transformative learning and is integrated in the pre-professional and professional phases of the curriculum. For
example, in pre-professional coursework, students may hone their ability to describe occupational therapy by creating
occupational therapy video commercials and apply activity analysis principles by creating adaptive equipment for
individuals who require adaptations to complete a meaningful occupation. In the professional phase students learn to
administer evaluations by administering them with clinical and non- clinical populations and learn the varied group
leadership roles by designing and implementing groups with appropriate populations within the local community.
Fieldwork and the doctoral capstone experience extend this learning by doing to an even fuller and more skilled
extent. Level | Fieldwork is integral to our program’s curriculum design and integrated into our two clinical reasoning
courses and a psychosocial intervention course. A two-semester role emerging community-based Level | FW sequence
provides opportunities to learn more advanced needs assessment and program development. Level Il Fieldwork
provides students with advanced opportunities to integrate theory and skills learned in the classroom within the
clinical and community settings. Site-specific assighments and reflective online assignments ensure congruence of the
fieldwork experience with their academic preparation. The advanced professional phase of the curriculum includes a
14-week doctoral capstone experience where students develop in-depth knowledge in a focused area of study that
are integral to acquiring deeper-practice scholar competencies as reflected in the program’s curriculum design. The
doctoral capstone experience and project directly connect occupational therapy practice with scholarship via the
creation, implementation & evaluation of culminating projects. These continuous, sustained and in-depth hands-on
learning experiences are continuous, graded, and varied in depth and breadth and reflect our commitment to provide
multiple avenues for students to practice the professional values, clinical reasoning, professional performance skills
and application of professional knowledge consistent with the curriculum framework of our program.

Thread # 6 Servant Leadership, Advocacy, and Occupational Justice: A focus on servant leadership is a constant focus
within our university and our curriculum places a heavy emphasis on leadership, specialty roles, and innovation and
entrepreneurship focused on creating occupational therapy roles where none may currently exist or are emerging.
The leadership course sequence exposes students to various leadership theories and roles in occupational therapy.
Students engage in self-assessment to explore their own leadership style and design leadership development plans to
guide their leadership trajectory from fieldwork to post-graduation. In later leadership courses, students build upon
their leadership knowledge and apply advanced theories of advocacy and ethics in healthcare in relation to current
and future practice setting to develop advanced skills in advocacy and engaged citizenry. Local, national, and global
health issues will be examined through an occupational justice framework in the context of social, cultural, genetic,
economic, gender, and health-system influences on health and health policy As students complete their Level I
Fieldwork experiences, they also participate in online, seminar courses focused on synthesizing their experiences from
fieldwork in relation to curriculum objectives, sharing their experience from fieldwork with peers and practitioners
and considering specialty and other roles beyond a generalist. Students create and disseminate evidenced-based,
interactive educational sessions that are made available to local professionals, representing alumni, fieldwork
educators and practitioners who are seeking accessible, quality professional development. An overview of how the
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	HANDBOOK ACKNOWLEDGMENT AGREEMENT
	All occupational therapy students entering the professional 
	Students are expected to sign this Acknowledgment Page indicating their understanding and acceptance of these policies. This signed copy is to be returned to Melissa Blake, 
	The provisions of the Department of Occupational Therapy Professional Phase Student Handbook are congruent with the provisions of the RSHS Student Handbook which state “As the educational process from admission through graduation requires continuing review and appropriate approval by University officials, the provisions of this handbook are to be considered directive in character”. Information contained in this handbook is accurate and effective as of Fall 
	I, 
	manual. I agree to follow and take responsibility for my actions as outlined in this manual. If I choose to take other courses of action than those outlined, I will accept full responsibility for any consequences as a result of those actions in accordance with Department, school and University Policy. I acknowledge that I have downloaded a copy of this manual for my reference throughout the curriculum. This confirms that I have read and fully understand the Duquesne University Department of Occupational The
	If you have any questions concerning the concepts of this manual please speak with your faculty mentor prior to signing this form.
	IMPORTANT NOTE: The material contained herein is subject to change from time to time and this publication cannot be considered an agreement or contract between individual students and the School. The Department of Occupational Therapy reserves the right to alter or amend the terms, conditions, and requirements herein, and to eliminate courses as necessary.
	Occupational Therapy Student Signature
	Date
	PURPOSE OF THE HANDBOOK
	The purpose of this handbook is to assist you in becoming acquainted with expectations, standards, organization and regulations of the Department of Occupational Therapy in the John G. Rangos, Sr. School of Health Sciences at Duquesne University. You are expected to read it and be familiar with its contents, and should keep it ready for reference at all times. It should be used in conjunction with the Rangos School of Health Sciences Academic Student Handbook, the Duquesne University Student Handbook and th
	GENERAL INFORMATION
	History of the Department of Occupational Therapy
	The occupational therapy founding program director, Dr. Patricia Crist, began working on the curriculum in January 
	In 
	In 
	In 
	2
	The philosophical core of our program is influenced by our institutional context; specifically by our identity as a Catholic University in the Spiritan tradition. As a Catholic Spiritan University the Spiritan Charism and principles of Catholic Social Teaching affects our teaching, research and service. The core of Catholic social teaching and the Spiritan mission is a focus on the integral liberation of people, action for justice and peace, and participation in development (Spiritan Rule of Life of 
	Mission
	University Mission Statement
	Duquesne University of the Holy Spirit is a Catholic University, founded by members of the Congregation of the Holy Spirit, the Spiritans, and sustained through a partnership of laity and religious. Duquesne University serves God by serving students through commitment to excellence in liberal and professional education, profound concern for moral and spiritual values, maintaining an ecumenical atmosphere open to diversity, and service to the Church, the community, the nation, and the world.
	University Diversity Statement
	In accordance with the mission statement of Duquesne University, we serve God by serving students through the maintenance of an ecumenical atmosphere embracing diversity and inclusion. Guided by the Congregation of the Holy Spirit and its members in over 
	Rangos School of Health Sciences Mission
	The Rangos School of Health Sciences faculty will educate ethical healthcare professionals to engage and serve diverse local and global communities to advance person-centered healthcare. In the spirit of Duquesne University, moral, ethical and spiritual values support the scientific and philosophical underpinnings of all Rangos School of Health Sciences curricula. Students will be provided with opportunities and experiences to foster the development of comprehensive knowledge for practice in health care, ed
	Occupational Therapy Department Mission
	Inspire occupational therapy practice scholars that serve, question, and lead.
	3
	Occupational Therapy Diversity, Equity, Inclusion Statement
	Department of Occupational Therapy’s Commitment to Enhancing Diversity, Equity, and Inclusion, drafted and approved August 
	Our Department of Occupational Therapy acknowledges the tremendous impact that systemic forms of racism, oppression, and ableism have had on our students and the clients we support, especially among those who hold minoritized identities. We also understand that large organizations (e.g., universities, and hospitals), at times, perpetuate systemic racism and ableism. Additionally, we recognize that each person has had a unique life trajectory and that a lack of financial resources, social support, and health
	To live out our Spiritan mission of walking with and uplifting those who’ve been marginalized, our occupational therapy faculty and staff actively take steps to enact policies to increase holistic admissions and inclusion on our campus to ensure students have a high-quality academic journey in a space where students feel a sense of belonging. We provide all students with student-centered mentorship and access to a range of academic, professional, financial, social, spiritual, personal health, and wellbeing 
	Accreditation
	ACOTE accredited our MSOT program for the maximum re-accreditation period on August 
	 
	www.acoteonline.org

	Occupational Therapy Program Philosophy
	The Department of Occupational Therapy holds sacred its fundamental obligations to serve God by serving students and to at animate the Spiritan Charism of Duquesne University, which call us to educate students who have a profound concern for moral and spiritual values, a hospitality to diversity and inclusion, and a commitment to service to the community, the nation and the world. The Spiritan Charism is consistent with and complements the philosophies, code of ethics, and standards of the occupational ther
	As a profession, occupational therapists have come to understand that occupation is a critical dimension of human existence. As stated by the AOTA (2017a) Commission on Education
	“occupational therapy is based on the belief that occupations are fundamental to health promotion and wellness, remediation or restoration, health maintenance, disease and injury prevention, and compensation and adaptation. The use of occupation to promote individual, family, community, and population health is the core of occupational therapy practice, education, research, and advocacy” (p. 
	Engaging in occupation is a sophisticated, dynamic and active process that includes concepts of doing, being,becoming and belonging (Hitch et al., 
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	This person-occupation-environment interaction is essential to an individual’s ability to effectively engage in meaningful, purposeful occupations throughout their life.
	A deeper understanding of the interplay between the person, occupations, and their environments is gained by considering important related concepts such as quality of life, meaningful productivity, independent living, full participation, social and occupational justice, multiculturalism, and healthy lifestyles (AOTA, 2017a). In our programs, faculty foster a learning environment that is occupation-centered and believe that student learning occurs through doing (AOTA, 
	Practice Scholarship
	The role, ’practice-scholar,’ was coined by our faculty in 
	Townsend et al. 
	Our program philosophy is consistent with the mission of the University and the RSHS. As practice scholars, we expect our graduates to demonstrate the requisite knowledge, skills, attitudes and habits to use and create evidence to support their practice, to facilitate socially just change as engaged leaders and scholars, and to think critically and creatively as practice innovators. Graduates of our occupational therapy programs will be able to act responsibly, reasonably, morally, and ethically in their de
	Program Philosophy of Teaching and Learning
	Aligned with AOTA 
	Engaged learning or ‘civic learning in the natural context’ actively integrates three types of thinking: critical thinking 
	Transformational learning is a process of being changed by what one learns in some meaningful way. Assumptions, beliefs, values and differing views are questioned while always seeking to verify reasoning. Critical reflection on one’s experiences leads to a transformed perspective, which is more inclusive, discriminating and integrative than prior 
	5
	thinking (Mezirow, 
	Professional identity formation is a transformational process where one internalizes a profession’s core values and beliefs. Professional development occurs through the transactional nature of both the individual and the community being shaped and transformed through experience with each other. Also called ‘apprenticeships of professionalism’, these transactional encounters transform individual professional formation, community context and related interpersonal engagement resulting in professional identity 
	These core pedagogical approaches of the Department of Occupational Therapy guide key instructional practices throughout our curriculum. These include:
	The Department of Occupational Therapy designed a schematic using a “bridge” to illustrate the curriculum design, pedagogical approaches and curricular threads of our programs. 
	See Figure 1
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	Given that Duquesne University is in a region with over 
	Figure
	Curriculum Design and Programs of Study
	The curriculum is divided into three phases: pre-professional, professional and advanced professional. The 
	advanced professional phase (only for OTD program students) is delivered in a 3-semester sequence in the 6th and final year of the program. The first 
	(OTD)
	Instructional Design and Curriculum Threads
	The curriculum is designed to ensure that students develop their professional philosophy and requisite practice knowledge, skills and attitudes to enter practice in the profession of occupational therapy. Students in the MSOT program are prepared as generalists, while students in the OTD program develop in-depth knowledge and skills, which may allow the pursuit of advanced roles or future specialization in practice.
	This curriculum is sequenced to challenge our students to integrate knowledge and skills from the 
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	organized into six major curricular threads that reflect the “pillars” of our curriculum design. Each of these Curricular threads are expanded upon below.
	Thread 
	Thread 
	A guiding component of the Department of Occupational Therapy's curriculum philosophy is that occupational performance is developed and enhanced by treating the "whole person" and attending to physical, psychological, social and cultural issues as influenced by the environment. Our students are trained to recognize occupation as the critical link between the person and their environment and to appreciate the impact of personal (e.g., spiritual, cultural, physical) and environmental (e.g., social, physical, 
	Thread 
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	demographic factors that impact health care policies and advocate for occupational therapy services that address identified individual and population-based needs
	Thread 
	Thread 
	Thread 
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	relationship between these curriculum threads and the curriculum design can be found in Table 
	Table 
	Table 
	CURRICULUM THREAD/COURSE TITLE
	CURRICULUM THREAD/COURSE TITLE
	CURRICULUM THREAD/COURSE TITLE

	COURSE #/CREDITS
	COURSE #/CREDITS

	PHASE
	PHASE


	Practice Foundations
	Practice Foundations
	Practice Foundations


	Introduction to OT and Information Literacy
	Introduction to OT and Information Literacy
	Introduction to OT and Information Literacy

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	OT Overview
	OT Overview
	OT Overview

	OCCT 
	OCCT 

	Proficiency for OTCAS students only
	Proficiency for OTCAS students only


	Anatomy 
	Anatomy 
	Anatomy 

	BIOL 
	BIOL 

	Pre-professional
	Pre-professional


	Anatomy 
	Anatomy 
	Anatomy 

	BIOL 
	BIOL 

	Pre-professional
	Pre-professional


	Anatomy 
	Anatomy 
	Anatomy 

	HLTS 315/L 
	HLTS 315/L 

	Pre-professional
	Pre-professional


	Foundations and Concepts of Occupational Therapy
	Foundations and Concepts of Occupational Therapy
	Foundations and Concepts of Occupational Therapy

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Occupational Performance Throughout the Lifespan
	Occupational Performance Throughout the Lifespan
	Occupational Performance Throughout the Lifespan

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Fundamentals of Practice
	Fundamentals of Practice
	Fundamentals of Practice

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Neuroscience
	Neuroscience
	Neuroscience

	HLTS 
	HLTS 

	Professional
	Professional


	Occupational Performance Evaluation
	Occupational Performance Evaluation
	Occupational Performance Evaluation

	OCCT 
	OCCT 

	Professional
	Professional


	Human Motion and Movement 
	Human Motion and Movement 
	Human Motion and Movement 

	OCCT 537/L 
	OCCT 537/L 

	Professional
	Professional


	Medical Conditions in OT
	Medical Conditions in OT
	Medical Conditions in OT

	OCCT 
	OCCT 

	Professional
	Professional


	Humans, Groups 
	Humans, Groups 
	Humans, Groups 

	OCCT 
	OCCT 

	Professional
	Professional


	Person-Occupation-Environment Interaction 
	Person-Occupation-Environment Interaction 
	Person-Occupation-Environment Interaction 


	Foundations and Concepts of Occupational Therapy
	Foundations and Concepts of Occupational Therapy
	Foundations and Concepts of Occupational Therapy

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Occupational Performance Throughout the Lifespan
	Occupational Performance Throughout the Lifespan
	Occupational Performance Throughout the Lifespan

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Fundamentals of Practice
	Fundamentals of Practice
	Fundamentals of Practice

	OCCT 
	OCCT 

	Pre-professional
	Pre-professional


	Neuromotor 
	Neuromotor 
	Neuromotor 

	OCCT 519/L 
	OCCT 519/L 

	Professional
	Professional


	Neuromotor 
	Neuromotor 
	Neuromotor 

	OCCT 520/L 
	OCCT 520/L 

	Professional
	Professional


	Intervention Seminar 
	Intervention Seminar 
	Intervention Seminar 

	OCCT 
	OCCT 

	Professional
	Professional


	Psychosocial Function 
	Psychosocial Function 
	Psychosocial Function 

	OCCT 525/L 
	OCCT 525/L 

	Professional
	Professional


	Biomechanical Function 
	Biomechanical Function 
	Biomechanical Function 

	OCCT 530/L(4)
	OCCT 530/L(4)

	Professional
	Professional


	Occupational Performance Perspectives 
	Occupational Performance Perspectives 
	Occupational Performance Perspectives 

	OCCT 545/L 
	OCCT 545/L 

	Professional
	Professional


	Community and Population Health
	Community and Population Health
	Community and Population Health

	OCCT 
	OCCT 

	Professional
	Professional


	Instructional Learning Theory and Technology I
	Instructional Learning Theory and Technology I
	Instructional Learning Theory and Technology I

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Instructional Learning Theory and Technology II
	Instructional Learning Theory and Technology II
	Instructional Learning Theory and Technology II

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Healthcare Delivery 
	Healthcare Delivery 
	Healthcare Delivery 


	Clinical Reasoning 
	Clinical Reasoning 
	Clinical Reasoning 

	OCCT 
	OCCT 

	Professional
	Professional


	Clinical Reasoning 
	Clinical Reasoning 
	Clinical Reasoning 

	OCCT 
	OCCT 

	Professional
	Professional


	Occupational Performance Perspectives 
	Occupational Performance Perspectives 
	Occupational Performance Perspectives 

	OCCT 545/L 
	OCCT 545/L 

	Professional
	Professional


	Environmental Adaptations 
	Environmental Adaptations 
	Environmental Adaptations 

	OCCT 550/L 
	OCCT 550/L 

	Professional
	Professional


	Occupational Therapy Leadership and Administration
	Occupational Therapy Leadership and Administration
	Occupational Therapy Leadership and Administration

	OCCT 
	OCCT 

	Professional
	Professional


	Community and Population Programming
	Community and Population Programming
	Community and Population Programming

	OCCT 
	OCCT 

	Professional
	Professional


	Designing Effective Programs
	Designing Effective Programs
	Designing Effective Programs

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Practice Scholarship
	Practice Scholarship
	Practice Scholarship


	Evidence Based Practice
	Evidence Based Practice
	Evidence Based Practice

	OCCT 
	OCCT 

	Professional
	Professional


	Scholarship of Practice I
	Scholarship of Practice I
	Scholarship of Practice I

	OCCT 
	OCCT 

	Professional
	Professional


	Scholarship of Practice II
	Scholarship of Practice II
	Scholarship of Practice II

	OCCT 
	OCCT 

	Professional
	Professional


	Research Project I, II 
	Research Project I, II 
	Research Project I, II 

	OCCT 
	OCCT 

	Professional
	Professional


	Applying Evidence to Practice I
	Applying Evidence to Practice I
	Applying Evidence to Practice I

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Applying Evidence to Practice II
	Applying Evidence to Practice II
	Applying Evidence to Practice II

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Practice Scholar Capstone I,II, III
	Practice Scholar Capstone I,II, III
	Practice Scholar Capstone I,II, III

	OCT 
	OCT 

	Advanced Professional
	Advanced Professional


	Community Engaged Learning, Fieldwork Education and Doctoral Capstone
	Community Engaged Learning, Fieldwork Education and Doctoral Capstone
	Community Engaged Learning, Fieldwork Education and Doctoral Capstone


	Professional Seminar I
	Professional Seminar I
	Professional Seminar I

	OCCT 
	OCCT 

	Pre-Professional
	Pre-Professional
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	Clinical Reasoning 
	Clinical Reasoning 
	Clinical Reasoning 
	Clinical Reasoning 

	OCCT 
	OCCT 

	Professional
	Professional


	Clinical Reasoning 
	Clinical Reasoning 
	Clinical Reasoning 

	OCCT 
	OCCT 

	Professional
	Professional


	Psychosocial Function 
	Psychosocial Function 
	Psychosocial Function 

	OCCT 525/L 
	OCCT 525/L 

	Professional
	Professional


	FW IV and V (Level II FW)
	FW IV and V (Level II FW)
	FW IV and V (Level II FW)

	OCCT 
	OCCT 

	Professional
	Professional


	Doctoral Seminar
	Doctoral Seminar
	Doctoral Seminar

	OCCT 
	OCCT 

	Professional
	Professional


	Professional Seminar II
	Professional Seminar II
	Professional Seminar II

	OCCT 
	OCCT 

	Professional
	Professional


	Doctoral Capstone Experience
	Doctoral Capstone Experience
	Doctoral Capstone Experience

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Servant Leadership, Specialty Roles and Occupational Justice
	Servant Leadership, Specialty Roles and Occupational Justice
	Servant Leadership, Specialty Roles and Occupational Justice


	Professional Seminar I
	Professional Seminar I
	Professional Seminar I

	OCCT 
	OCCT 

	Pre-Professional
	Pre-Professional


	Occupational Therapy Leadership and Administration
	Occupational Therapy Leadership and Administration
	Occupational Therapy Leadership and Administration

	OCCT 
	OCCT 

	Professional
	Professional


	Professional Seminar II
	Professional Seminar II
	Professional Seminar II

	OCCT 
	OCCT 

	Professional
	Professional


	Instructional Learning Theory and Technology
	Instructional Learning Theory and Technology
	Instructional Learning Theory and Technology

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Instructional Learning Theory and Technology II
	Instructional Learning Theory and Technology II
	Instructional Learning Theory and Technology II

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional


	Transformative Leadership
	Transformative Leadership
	Transformative Leadership

	OCCT 
	OCCT 

	Advanced Professional
	Advanced Professional



	Learning Outcomes and Goals
	The curriculum design and structure reflect the person-occupation-environment interaction and the domain 
	Table 
	Table 
	A. Curricular Threads
	A. Curricular Threads
	A. Curricular Threads

	B. Goals and Objectives (Learning Outcomes)
	B. Goals and Objectives (Learning Outcomes)
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	Practice Foundations
	Practice Foundations
	Practice Foundations
	Practice Foundations

	Demonstrate person-centered approaches to meet occupational performance and participation needs of individuals, groups, and populations (MSOT 
	Demonstrate person-centered approaches to meet occupational performance and participation needs of individuals, groups, and populations (MSOT 


	Person-Occupation-Envi ronment Interaction and Performance Across the Lifespan
	Person-Occupation-Envi ronment Interaction and Performance Across the Lifespan
	Person-Occupation-Envi ronment Interaction and Performance Across the Lifespan

	Synthesize information, problem solve, and use clinical and professional reasoning to select an appropriate theoretical basis, assessment and/or intervention strategies for individual, groups and populations across the lifespan and in diverse practice settings (MSOT)
	Synthesize information, problem solve, and use clinical and professional reasoning to select an appropriate theoretical basis, assessment and/or intervention strategies for individual, groups and populations across the lifespan and in diverse practice settings (MSOT)
	Synthesize information, problem solve and use advanced clinical and professional reasoning to select an appropriate theoretical basis, assessment and/or intervention strategies for individual, groups and populations across the lifespan and in diverse practice settings (OTD)


	Healthcare Delivery Systems and Equitable Population-Focused Services
	Healthcare Delivery Systems and Equitable Population-Focused Services
	Healthcare Delivery Systems and Equitable Population-Focused Services

	Demonstrate a strong worldly professional identity through analyzing the relationship between global health and development for individuals, communities, and populations (MSOT 
	Demonstrate a strong worldly professional identity through analyzing the relationship between global health and development for individuals, communities, and populations (MSOT 


	Practice
	Practice
	Practice
	Scholarship

	Demonstrate skills to use and create evidence to support their practice setting and evidence-based practices (MSOT)
	Demonstrate skills to use and create evidence to support their practice setting and evidence-based practices (MSOT)
	Create evidence and disseminate the acquired knowledge regarding ‘best practices' to benefit their practice setting (OTD)


	CEL, FW, DCE
	CEL, FW, DCE
	CEL, FW, DCE

	Achieve generalist, entry-level practice competencies via a broad exposure to practice settings, delivery models and systems (MSOT 
	Achieve generalist, entry-level practice competencies via a broad exposure to practice settings, delivery models and systems (MSOT 
	Demonstrate the ability to synthesize indepth knowledge in a practice are through the development and completion of a doctoral capstone (OTD)


	Servant
	Servant
	Servant
	Leadership, Advocacy and Occupational Justice

	Engage in servant leadership opportunities within the school and local community with a commitment to equity, inclusion and a culture of wellbeing (MSOT)
	Engage in servant leadership opportunities within the school and local community with a commitment to equity, inclusion and a culture of wellbeing (MSOT)
	Organize and lead service opportunities for student, school, and local community with a commitment to equity, inclusion and culture of wellbeing (OTD)



	FACILITIES
	Access to RSHS and Libermann: The RSHS building is open throughout the day, evenings, and posted hours on weekends. All occupational therapy faculty offices and most teaching and research laboratories are in this building. The main OT lab is in RSHS 
	Behavior and Maintenance of RSHS Facilities: As a school of health sciences, the RSHS will not condone the use of any tobacco products, or the abuse of alcohol or controlled substances. Therefore, smoking and chewing tobacco, alcohol consumption, and illegal drug use are not permitted in any area within the Health Sciences Building or the Health Sciences area within Fisher Hall and Libermann Hall.
	All faculty, staff, and students who utilize the RSHS facilities and equipment are expected to treat those facilities and equipment with respect. Students must refrain from utilizing any equipment or facility without the appropriate supervision or permission of a RSHS faculty or staff member. All equipment should be cleaned and returned to the 
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	location from which it was taken in the same condition as it was at the time of use. Departmental permission is needed to access RSHS facilities outside of regular course meeting times. Behaviors or actions that detract from the appearance of the building, appearance or function of equipment, or the integrity of its academic programs will not be tolerated and may be cause for dismissal from the RSHS.
	Mailboxes: Student mailboxes are located on the 2nd floor of RSHS. Students can use these to communicate with each other, as well as to receive general departmental communications. Faculty and staff mailboxes are located in the Occupational Therapy Department Faculty Suite, Room 
	Occupational Therapy Bulletin Boards: Informational bulletin boards are located in the hall outside the occupational therapy faculty suite on the second floor of RSHS. Specific bulletin boards are maintained to announce general information, fieldwork and class information. These bulletin boards are used to post a variety of items of special interest to OT students including faculty publications, fieldwork updates, job openings, social and scholarly events, scholarship and grant competition announcements, et
	Occupational Therapy Faculty Suite: The occupational therapy department suite has many functions, but it is primarily a working space for faculty. Students are asked to monitor their use of this space to ensure faculty and staff can effectively use the office space as a working environment and where students can get answers to questions or their needs met.
	Xerox Machines: Xerox machines can be found on the fourth and fifth floors of the University Library. Photocopying machines are also available to RSHS students on the first and second floors of the Health Sciences Building and the fourth floor of Fisher Hall.
	Student Lockers: The RSHS has men’s and women’s locker facilities located on the second floor of the Health Sciences Building. Students registered for Anatomy will be assigned lockers located in these facilities by the Dean’s office. Students not registered for Anatomy can request a locker in the locker facilities or hallways for personal use by contacting the Dean’s office. Students must supply their own locks. Students must vacate their lockers at the conclusion of their Anatomy course or by the specified
	Use of Assessment Resources and Lab Equipment:
	The Department maintains a resource library of commonly used occupational therapy assessments. Careful use and responsibility for clinical materials (including but not limited to: assessment tools, adaptive equipment, therapeutic devices, etc.) are a professional responsibility of all parties to ensure the safety, health and welfare for students, staff, faculty, community partners and clients. If the student is assigned an evaluation assessment tool or adaptive equipment/devices, all materials/forms should 
	Use of Occupational Therapy Classroom Space: Occupational therapy class and lab sessions are routinely held in RSHS 
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	familiar with the contents of the lab safety binder.
	Use of Occupational Therapy Kitchen Spaces: The kitchen spaces in Rangos 
	No food is to be prepared in the lab, except during classes when a class activity is pre-approved by a faculty member who requires use of these materials as part of instruction or during a pre-approved student activity. No kitchen utensils, devices, or appliances are to be used without an instructor's approval.
	All used items are to be cleaned and stored before leaving the kitchen. Both the student group who used the utensils and the faculty member are responsible for ensuring all kitchen items are cleaned and stored before leaving the lab. Arrangements for any food items left in the refrigerator can be made with the designated faculty member and will automatically be disposed of if not clearly marked or if left for more than one week.
	Students may bring in beverages or items, which are self-contained and do not require the use of the kitchen and its resources to prepare, warm, refrigerate, serve, consume or store. Students must dispose of all trash properly. All table and counter surfaces must be wiped down before leaving.
	For all non-class special events where food is to be served, arrangements must be made with your faculty advisor, class instructor, or the department chair to store, prepare and serve food from the kitchen. You will need a plan for returning the kitchen area to its original condition and for disposing of all unwanted food.
	GENERAL DEPARTMENT POLICIES AND PROCEDURES
	GENERAL DEPARTMENT POLICIES AND PROCEDURES

	Appointments: All faculty post regular office hours. If you need to contact a faculty member, students may contact the instructor using e-mail. Appointments to meet with the department chair are made through the department administrative assistant.
	Canceling Classes: If weather conditions are such that travel is not advisable, you should use your discretion in making the decision regarding coming to class. If a class is held, the student is responsible for missed materials. The campus seldom shuts down and if it does, this is announced on local radio and television stations. Only your instructor can cancel a class otherwise.
	Campus Emergency Procedures: To ensure a safe environment for all students, employees and visitors while on the premises of Duquesne University, the University has adopted
	 Emergency Evacuation Guidelines

	If you see any criminal activity, medical or other emergency on campus notify the Department of Public Safety by calling the 24-hour special emergency number:
	Emergency Number: 412.396.COPS 
	The Duquesne University
	 Department of Public Safety i

	Dress Code: All students are expected to dress appropriately for classes, labs and off campus assignments including community engaged learning, fieldwork observations and the doctoral experiential component. Students' attire should demonstrate respect for themselves, others, Duquesne University, your profession and the specific learning context. You are expected to dress and be groomed professionally in a manner suitable to your learning environment and the nature of the work involved. Nametags should be wo
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	appropriate attire, demeanor, cleanliness, and interactions/communication with patients, faculty, guests, and fieldwork educators/site mentors. Specific dress code expectations are delineated in the Professional Dress Code Policy found in 
	Appendix A.

	Graduate Student Photo I.D. Cards: When students become graduate students, they become eligible to receive new graduate student I.D. cards at no additional cost. These new cards enable students to use local college and university libraries for the purpose of research. If students elect to receive a new I.D. cards, they must contact DU Card Services 
	 ducard@duq.edu.

	Student Workers: A limited number of student worker positions are periodically available for full time occupational therapy students. Student positions typically offer an hourly rate. A typical workload is 
	Orientations: The Department of Occupational Therapy sponsors a mandatory professional phase student orientation at the start of the spring semester 3rd to introduce students to the requirements and expectations of the professional phase. The Orientation provides an overview of the professional phase of the program and reviews the program requirements in regard to academic progress, dress, and the preparation for and assignment of fieldwork education. A mandatory advanced professional phase orientation meet
	Student Support Services
	Academic, professional, personal health and well-being, spiritual, and vocational counseling are available to all campus and distance-education students at Duquesne University. Students are informed of these student support services via this handbook, as well as a common statement on all occupational therapy course syllabi. Several student support resources include:
	Center for Student Wellbeing
	Center for Pharmacy Care
	Center for Student Involvement
	 disability services 
	 First Year
	Development
	Center for Excellence in Diversity and Student, Inclusion
	LGBTQIA+ Resources
	Center for Career Development
	Campus Safety and Security
	DU Cares 
	Computing and Technology Services
	The Writing Center
	Learning Skills Center 
	Campus Ministry
	Brother Keating Initiative 
	International Student Life 
	Students who need assistance in these areas are referred to these services according to institutional policy. Confidentiality of the processes is ensured.
	Religious Holidays: Information concerning specific religious holidays observed by the university is found in the 
	Academic Calendar 
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	each new semester. Faculty shall make every reasonable effort to honor the request.
	Scholarships and Loans: All students are strongly encouraged to explore their eligibility and options for financial aid, as well as seek outside sources of aid. Libraries, guidance offices, and community, state and federal agencies are all good sources of further information on financial assistance. Students are also encouraged to consult POTA, 
	AOTA 
	AOTF. I

	Student Input, Suggestions and Grievances/Complaints: The department values student input, suggestions and grievances/complaints to consider enhancements and modifications in department operations that will result in improving or modifying the students’ academic experience. The goal of this process is to address student complaints as effectively and efficiently as possible while ensuring that student, faculty, staff and department rights, responsibilities, and integrity and civility are upheld. The process 
	Appendix B 

	Telephone Calls: No personal calls are to be received while in class, during clinical training, or during community learning events. Cell phones should be turned off or to vibrate during class and should only be checked during breaks or after class. Text messaging during class or learning events in the clinic or community will not be tolerated. Students may not use the office telephones without the express permission of a faculty member.
	Technology Requirements: Students at Duquesne University interact with their courses in a variety of ways; including face-to-face, hybrid and in an online learning environment. Computers and laptops purchased within the last 
	free software catalog

	Hardware and Peripherals
	Duquesne University offers excellent technical support through the Computer Store and the Student Help Desk 
	 Student Resources section 

	Beyond the basic functional readiness of your computer or device, there are additional technology considerations that should be made in order to prepare for success, especially when taking a course that includes hybrid/online learning. Please see general technology requirements recommended here:
	https://www.duq.edu/academics/online/online-student-experience.php#faqs
	https://www.duq.edu/academics/online/online-student-experience.php#faqs

	In addition, recommended accessories for online courses include headset, headphones or earbuds, microphone (internal or 
	16
	integrated microphone in webcam is sufficient) and webcam.
	PROFESSIONAL PHASE ACADEMIC POLICIES
	The requirements and expectations of the professional phase are contained in the 
	John G. Rangos, Sr. School of
	Health Sciences Academic Student Handbook. 

	Academic Integrity
	It is the student's responsibility to maintain academic integrity regarding class assignments, examinations and all other course requirements. Charges of academic dishonesty will be investigated thoroughly. Cheating, plagiarism, and knowingly assisting other student(s) who violate academic integrity will not be tolerated. What constitutes violation of academic integrity, the University's response to those violations, and student rights of appeal in regard to charges of such violations, are further explained
	 University Student Handbook
	Student
	Expectations, Rights and Responsibilities 
	Academic Integrity Policy. 
	Appendix C 

	RSHS Academic Integrity Policy
	As an essential element of the Duquesne University mission to educate the mind, heart, and spirit, members of the University dedicate themselves to upholding the highest moral and ethical principles. Since the quest for truth and understanding must be conducted in an honest manner, upholding Academic Integrity is a responsibility and obligation of all members of the University community, including faculty, administration, staff, and students. Students are responsible for maintaining Academic Integrity throu
	Individuals who seek or receive credit for intellectual work that is not their own violate Academic Integrity, as do individuals who falsify or ignore data to reach a predetermined conclusion or who destroy or contaminate another person’s data or intellectual property. All violations of Academic Integrity are reported to the RSHS Dean and the University (Associate Vice-President for Academic Affairs) and become part of a student’s University record. Violations of Academic Integrity may include, but are not 
	Cheating:
	Plagiarism:
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	dissertations, presentations, class projects, or work for publication) may include, but is not limited to, the use-whether by summary, paraphrase, copying, direct quotation, or a combination of such methods-of the published or unpublished work or the specific ideas of another person or source without full, clear, and specific acknowledgment (including the use of quotation marks or other conventions to indicate the source's language).
	Deceit in Academic Matters:
	Misuse of Documents:
	Assistance in the Violation of Academic Integrity:
	Note: Violations of academic integrity-whether or not they are the result of a deliberate intent to deceive-are subject to academic sanctions, including (but not limited to) lowered grade or failure on an assignment; lowered course grade; course failure; suspension or dismissal from a course; suspension or dismissal from the College or School or from the University; and/or revocation of a degree.
	Student Conduct and Disciplinary Action: Duquesne University and the RSHS require student conduct to reflect the values and mission of the University. Rules and regulations of misconduct, disciplinary sanctions, judicial policies and student rights of appeal regarding charges of conduct violations, are explained in the
	 Student
	Handbook, Code of Student Rights, Responsibilities and Conduct, the University Academic Integrity Policy

	Should a student be arrested and/or convicted of a crime before or during the time he/she is preparing to enter a profession, a criminal record may have further implications on the student's ability to practice, sit for professional examinations, or be placed in a clinical/fieldwork experience of choice. Many of the disciplines in the School are required by their clinical/fieldwork partners to have students provide proof or validation from the state and federal governments of a student's lack of a criminal 
	Academic Standards/Requirements
	Student performances are governed by the definitions in the
	 RSHS Academic Student Handbook.
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	Successful completion of all required RSHS pre-professional coursework with a ‘C’ or better, a minimum 
	Probation, Suspension and Dismissal
	The Department of Occupational Therapy adheres to the policies and procedures regarding probation, suspension and dismissal outlined in the
	 RSHS Student Academic Handbook.

	Advanced Placement (AP) and College in High School Credits University Policy
	Students who wish to receive AP credits must request that their official scores be sent to the University. Credits will be awarded in accordance with the list of acceptable AP courses and their Duquesne University equivalencies. RSHS will accept AP credit consistent with
	 University policy

	Students who wish to receive College in High School credit must request an official transcript from the partnering University be sent to Duquesne University. Students will also need to provide the syllabus for the course(s) they wish to be reviewed for credit. Syllabi should be sent to the student’s student success coach.
	RSHS grants advanced placement credit for subjects that are required for the student’s major/program or can be used to fulfill an elective requirement. Generally, students are encouraged to enroll in college level courses (at Duquesne or elsewhere) rather than accept AP, IB, or College in High School credit in the sciences.
	Program Transfer and Credit Policy
	Transfer credit will be evaluated and deemed equivalent by the Department Chair in consultation with the Program Director and Department Curriculum Committee for the course(s) under consideration based on the ACOTE Standards of completed and future courses. Determination will include review of course description and/or course syllabus by the Department Curriculum Committee and/or faculty member(s) with the content knowledge to determine equivalency. Further, determination will review alignment of ACOTE Stan
	Graduation Requirements
	The Department of Occupational Therapy adheres to the policies and procedures regarding graduation requirements outlined in the
	 RSHS student handbook

	Joint Authorship
	Adapted from policy developed by the UIC Department of Occupational Therapy, Chicago, Illinois 
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	Authorship should never be used as a reward for limited assistance to a project; it should always be based on a negotiated significant role in the process. The following are some guidelines which should be helpful in determining authorship:
	Class Attendance and Scheduling
	The Department of Occupational Therapy follows the RSHS policy on class attendance which states: “Attendance in didactic, laboratory and clinical education courses is an essential part of the professional/accredited phase/major and will be a strong factor in the assignment of grades. Students are expected to be punctual and prepared for all courses. As students in a professional program, attendance at other relevant learning activities is required. Due to special events, clinical education and other learnin
	In addition to the RSHS policies, the Department of Occupational Therapy adds this policy:
	Attendance/participation, including participation in on-line learning, is an essential and required part of the program. Work and outside obligations are to be managed by the student in a way that does not hinder or limit educational expectations. Work, medical, dental or other appointments should not be scheduled during class time frame as defined by the course schedule and will not be considered an excused absence. Students who are unable to attend/participate in class because of serious illness, hospital
	In the pre-professional and professional phases of the program, students participate in community engaged learning 
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	experiences that occur off campus and which may extend into the early evening hours. In the professional phase of the program will participate in clinical education experiences that may include evening and weekend schedules. In the advanced professional phase, students will be required to complete a fourteen-week Doctoral Capstone Experience. Special learning events may be added throughout the curriculum (e.g Grand Rounds Workshop etc). Students are provided prior announcement and are required to attend. Fl
	The Department strategically plans each cohort’s course schedule, which does allow for some flexibility and unopposed time outside of the classroom 
	Unopposed time may be scheduled by faculty as needed throughout the semester. Please refer to course syllabi for specific dates.
	Performance Indicators and Technical Standards
	All RSHS applicants and students are expected to have abilities in academic, school-based, community and health care settings in six categories: acquiring fundamental knowledge, ability to communicate and write with accuracy, clarity and efficiency; motor ability; integrating knowledge to establish clinical judgment; behavioral and social skills; and professional responsibilities. See 
	Appendix D.

	Change in Student Health/Wellbeing Status
	In the event of a change in health/wellbeing that causes a student to be either temporarily or permanently limited in his/her abilities to perform as defined in the Technical Standards and Performance Indicators
	 (Appendix D) 
	 (Appendix E
	 University’s Risk
	Management procedures

	Confidentiality of Student Records
	A student’s personal information and academic record is maintained and monitored confidentially by the University. A student’s personal information or academic record may be revealed only in accordance with the Family Educational Rights and Privacy Act (FERPA) of 
	https://www.duq.edu/academics/university-registrar/ferpa.php

	Course Difficulty
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	Students experiencing difficulty in any of their courses, especially if faced with the possibility of earning an unacceptable grade in a required course, are expected to take the initiative and seek assistance at the first sign of difficulty. Students should speak with their instructors, make use of tutorial assistance, and consult with their Student Success Coach and faculty mentors as soon as possible. It is the student's responsibility to identify possible problems in course completion and to seek whatev
	Grading Policy
	The Department of Occupational Therapy uses the plus/minus system. The department grading policy follows the RSHS policy for grading course work and rating academic performance.
	Final course grades are not rounded up.
	Final course grades are not rounded up.
	DU SCALE
	DU SCALE
	DU SCALE

	OT
	OT


	QPA
	QPA
	QPA

	GRADE
	GRADE

	RANGE
	RANGE


	4.0
	4.0
	4.0

	A
	A

	93-100
	93-100


	3.7
	3.7
	3.7

	A-
	A-

	90-92.99
	90-92.99


	3.3
	3.3
	3.3

	B+
	B+

	87-89.99
	87-89.99


	3.0
	3.0
	3.0

	B
	B

	83-86.99
	83-86.99


	2.7
	2.7
	2.7

	B-
	B-

	80-82.99
	80-82.99


	2.4
	2.4
	2.4

	C+
	C+

	77-79.99
	77-79.99


	2.0
	2.0
	2.0

	C
	C

	70-76.99
	70-76.99


	1.0
	1.0
	1.0

	D
	D

	60-69.99
	60-69.99


	0.0
	0.0
	0.0

	F
	F

	<60
	<60



	Group Project Grading Policy
	Unless otherwise specified in the assignment guidelines, group assignments receive one total group grade with each member of the team receiving an identical grade. Team members may propose an alternative distribution of the group assignment grade. Proposals for an alternative grade distribution must be made in writing to the instructor 
	Grade Dispute Policy
	If a student disagrees with the evaluation of their work by the instructor, and wishes to appeal a posted grade or question point deductions, they must contact the course instructor in writing within 
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	Incomplete (I) Grade Policy
	The Department of Occupational Therapy enforces the
	 RSHS Incomplete Grade Policy. 

	The instructor will initiate the Change of Grade process once the student has completed and submitted all outstanding course work. The process must be completed by the deadline published in the
	 Academic Calendar.

	Faculty may grant extensions due to extenuating circumstances but must notify the Office of the University Registrar of any extensions prior to these deadlines. ‘I’ grades remaining after the deadlines will be converted to ‘F’ grades. The ‘F’ grade becomes a permanent grade and cannot be changed.
	Students should be aware that for the purposes of Student Standing Committee action, the RSHS reviews students’ grades and semester GPA to date, pending removal of the ‘I’ grade. Once the ‘I’ grade has been removed, the Committee will make adjustments as necessary to accurately reflect the student’s academic standing.
	Students Participating in Inter-Collegiate Activities
	Students entering the professional phase should check with the department chair to ensure that all professional requirements can be met. Directors of intercollegiate activities, such as athletics, are expected to make every effort to schedule events in such a way as to minimize their effect on the academic programs of the participating students. Travel and league scheduling, however, may necessitate that students miss class from time to time. When engaged in a University intercollegiate activity, the studen
	23
	Students with Disabilities
	In accordance with Section 
	Disability Services

	Pre-Clinical Health 
	Prior to entry into the professional phase, all RSHS students must comply with the pre-professional health requirements established by the Centers for Disease Control (CDC) and the University Health Service. However, RSHS students may be asked to provide documentation indicating ongoing health status (e.g., current PPD) AND complete additional health requirements, including the ability to meet the performance indicators/technical standards, in order to meet the standards of a specific clinical site. Prior t
	See Appendix J

	HIPAA
	The Health Insurance Portability and Accountability Act (HIPAA) is a Federal Law governing the privacy, confidentiality, and security of oral, written, and electronic patient health information. This law requires that Duquesne University employ a Compliance Officer and train all personnel, including students who will have contact with patient health information. The University Compliance Chair is Joan M. Kiel, PhD, CHPS, Professor in the Department of Health Management Systems of the Rangos School of Health
	Human Participant Protections for Research Purpose Education
	All students engaged in research that involves human subjects must obtain verification that they have completed the University required education on protection of human subjects. This verification must be obtained before engaging in any data collection from research subjects. See the Duquesne University Office of Research 
	 Human Subject Research Policies and Procedures 

	Health Insurance
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	All students must be enrolled in adequate health insurance that meets
	 University requirements 
	 Mandatory Student Health Insurance Plan 

	Professional Liability Insurance
	Professional liability insurance will be provided by Duquesne University at no additional cost. Individual students do not need to seek liability insurance on their own to fulfill clinical education. This insurance covers students on University-academic business (e.g., clinical education, doctoral capstone assignments).
	The professional liability limits are:
	General Liability
	Excess/Umbrella Liability
	However, any student who is employed or is working external to the clinical placement site is not covered under the University’s Professional Liability Insurance and should purchase personal liability insurance. Students should be aware that when they become professional practitioners, personal professional liability insurance may be necessary.
	Reserve Officers’ Training Corps (ROTC) Policy
	In addition to the University-approved co-curricular activities (e.g. meaningful research and/or presentations at academic and professional associations and meetings) and University-sponsored extracurricular activities (e.g. ROTC, Tamburitzans,and varsity athletics) the Rangos School of Health Sciences also recognizes responsibilities of students who are members of the United States Armed Services.
	Although the Rangos School of Health Sciences supports student involvement in inter-collegiate athletics, ROTC, and the Tamburitzens, the student must recognize the academic nature of a university and the professional educational path they are enrolled in. Therefore, it is the student’s responsibility to determine conflicts of classroom or clinical experience with athletic, ROTC, or Tamburitzen events and to plan with the professor to make up the work missed prior to the actual event. Student athletes, ROTC
	If a student must miss class or clinical due to military orders, the student is required to submit a copy of the orders to the Associate Dean of Academic Affairs at 
	mattilaa@duq.edu
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	Temporary Approved Leave of Absence
	Students may be permitted to take a temporary approved leave of absence from the University for medical, personal or military reasons.
	 Read more about a Temporary Approved Leave of Absence

	ACADEMIC ADVISEMENT AND PROFESSIONAL DEVELOPMENT MENTORING
	Student Success Coaches in the Dean’s Office and occupational therapy faculty mentors welcome contact with students and encourage them to seek assistance whenever necessary. They prefer to see students by appointment to ensure that proper time can be spent in addressing their concerns. However, faculty mentors are willing to meet students without appointments when necessary.
	Membership in Professional Associations
	Students enrolled in the professional phase of their respective programs are required to join 
	The American
	Occupational Therapy Association 

	Pennsylvania Occupational Therapy Association. Students must maintain AOTA membership for the duration of the professional and advanced professional phases of the program.
	Occupational Therapy Code of Ethics
	Faculty, students and staff are all expected to uphold all of the rights, responsibilities and ethical behaviors of the University and the
	 Code of Ethics for the Occupational Therapy Profession.

	Role of Student Success Coach
	The Student Success Coach in the Dean’s Office completes centralized tasks related to maintaining official student records, pre-professional and professional advising for course registration and generic academic progress, referrals to academic support resources, including tutoring and recommendation for general academic and personal support services. The Student Success Coach from the Dean’s Office attends department student orientation sessions and works collaboratively with the Department Chair and facult
	Role of Faculty Mentor
	Policy: All students are assigned an occupational therapy faculty mentor once they enter the occupational therapy program as freshman, transfer or graduate student. Every semester, students are expected to initiate a meeting with their faculty mentor, no less than one time a semester. The mentor-mentee relationship is intended to guide students’ academic performance and provide mentoring to promote individual professional development as needed; See 
	Appendix F. 
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	responsibilities of the OT Faculty Mentor are as follows:
	Appendix G 
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